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Abstract

This study discusses the mobile learning readiness among Malaysian pre-service teachers to teach
writing. It is a mixed-method study where a questionnaire and group interview was conducted to a
total of 28 ESL pre-service teachers from the same institution. This paper focuses on basic
readiness, skills readiness, psychological readiness, budget readiness and teaching readiness to find
out if pre-service teachers are ready to use mobile learning to teach writing skill. The findings
revealed that the pre-service teachers are ready to use mobile learning in every aspect but are not
keen to use it to teach writing. It was also found out that mobile learning is more preferred to be
integrated with other skills like listening, speaking and reading as compared to writing skill. This
study implicates that mobile learning in teaching writing is not being explored enough because even
at the early stage of pre-service, teachers are more interested to use mobile learning for other skills
and not writing.
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1. Introduction

Despite learning English for 11 years at school, Malaysian students’ English language is still low
and it is hindering them to be truly successful in tertiary level and from various job opportunities.
Hamidah, Fisher and Rich (2014) agree with this statement where they mentioned that there are
many qualified Malaysian fresh graduates who are not proficient in English. The deteriorating
standards of English among Malaysian students can be a big problem as it prohibits the nation’s
vision of 2020. Out of the four skills students have to acquire when learning English, writing proves
to be the most challenging for most.

Even teachers find that teaching writing is more challenging compared to the other skills like
speaking, listening and reading (Sarala, et al., 2015; Nooreiny and Mazlin, 2013). Rashidah (2005)
concurs saying that despite learning English for many years, Malaysian students remain weak in
English, especially when it comes to their writing skills. Even though writing can be a great
challenge in both mother tongue and second language, Nooreiny and Mazlin (2013) says that
Malaysian students have trouble with writing skill the most as many are not able to accomplish
mediocre written tasks in satisfactory ways. Ghabool, et al., (2012) added that Malaysian teachers
confirm the many problems present in writing development, especially in conventions and
punctuations. Noriah et al. (2012) also reveals that students’ attitude towards their writing task also
plays a role to be successful in writing. This is why teachers are urged to come up with innovative
and interesting ways to encourage students to participate in their writing tasks in hopes for
improvement.

Due to this, the government developed a new National Education Blueprint (2013-2025) which
offers a vision to transform the education system. One of the shifts is on the usage of Information
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and Communication Technology (ICT) where the ministry has invested approximately six billion
for education initiatives. However, according to the National Education Blueprint (2013-2025),
80% of teachers use ICT for less than an hour in a week. ICT in education normally comprises the
usage of mobile technologies like mobile phones, PDAs, laptops, tablets, and other different kinds
of mobile devices (Tetard, Patokorpi and Carlsson, 2008). However with today’s gen-Y, Colley and
Stead (2004) indicated that mobile phones are a common communication tool for young adults aged
16-24. This is true for Malaysian students of all levels seem to own a mobile device. It could be
because mobile phones are usually less expensive compared to laptops. Thus, it is possible to use
mobile phones as a part of students’ learning as the technology is familiar, personal, and used at
every waking moment for other activities and social settings (Traxler, 2009).

Since mobile phones are considered suitable for education (Valk et al., 2010) it would make sense
for teachers to turn to mobile learning and use it as an alternative to teach writing. This is supported
by Norazah et al (2010) who said that the change cannot be avoided as mobile technologies have its
own advantages. Yet, Litchfield et al (2007) have identified gaps within the mobile learning
literature and proposed that further mobile learning research is much needed especially in writing.
This gap is evident when Burston (2013) did a bibliography of 345 publications pertaining mobile
learning from 1994 to 2012. Out of all the publications, less than 5% were about mobile learning
used for writing skill.

Thus, this study identified a gap in the area of mobile learning in teaching writing. This study
attempts to address this gap by exploring whether pre-service teachers are ready to use mobile
learning to teach writing.

2. Methods

2.1 Design

The aim of this research is to explore the research problem as writing skills are not normally used as
a teaching and learning tool in mobile learning. This aim is achieved by finding out pre-service
teachers’ readiness to use mobile learning in general and to know what are their personal opinions
on integrating mobile learning to teach writing. In order to do so, a mixed methodology is used to
triangulate the data. According to Ponce and Pagan-Maldonado (2015), a mixed method study is
when the researcher intentionally combines both quantitative and qualitative approaches as
components of the research. The researcher begins with quantitative approach to collect data and
find out pre-service teachers’ readiness to use mobile learning. Then, from this survey, the data is
used to conduct the semi-structured interview which is considered as a qualitative approach. The
researcher is able to triangulate both kinds of data as they point to the same direction of the research
problem (Ponce and Pagan-Maldonado, 2015).

2.2 Participants

The population chosen for this study are 28 undergraduate ESL pre-service teachers from the same
local institution of higher learning. There are 27 female students and only 1 male student.

ESL pre-service teachers were chosen for this study because mobile learning can only be
implemented effectively in writing classes if the teachers themselves believe that it can be of
positive influence towards students’ language learning. Thus, it is important to ensure teachers
know how to integrate mobile learning in their writing classes successfully. It makes common sense
to instil the importance of this issue at the pre-service teachers level for they will bring in the
positive attitude of using mobile learning in the future with students in their respective schools.

This statement is agreed by Teo (2008) who says that the importance of technology integration in
classrooms should be done during the pre-service teacher’s level or otherwise, we will produce
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future teachers with underdeveloped skills to integrate and embrace technology in schools. Peacock
(2001) concurs as well saying that it is important to work on pre-service teachers’ mistaken beliefs
as it could influence their teaching style as well as their future students’ willingness to embrace
different kinds of teaching methodology in language learning.

2.3 Procedure

This study took approximately three weeks to complete. The researcher meets the pre-service
teachers at their institution and a room was used to collect data. First, the pre-service teachers were
instructed on how to fill out the questionnaire. Every item in the survey was explained and
participants were able to clarify any kind of confusion regarding the questionnaire. No personal
information was needed in this survey to keep anonymity. This survey covers both mobile learning
readiness in general and the readiness to use mobile learning to teach where writing skill is being
focused. Once the data is collected, descriptive statistic was used to determine pre-service teachers’
readiness to integrate mobile learning with teaching writing. After analyzing the questionnaire’s
data, 10 of the pre-service teachers were called again where a semi-structured interview was held to
get more information.

The questionnaire was used to identify pre-service teachers’ readiness towards mobile learning in
general and their acceptance to integrate mobile learning into teaching writing. The semi-structured
interview is based on the questionnaire’s outcome where respondents’ provide more detailed
information in relation to integrating mobile learning and teaching writing. The respondents are also
to give their personal opinions on this subject.

2.4 The questionnaire
This inventory survey was developed by Supyan, et al. (2012) where in their study, they wanted to
know if it was possible to integrate Mobile Learning at Institutions of Higher Learning in Malaysia
as there was an increasing number of mobile phone owners. In order to do so, they wanted to learn
students’ readiness on Mobile Learning from two different Universities. This survey focuses on four
aspects:

e Basic Readiness

e Skills Readiness

e Psychological Readiness

e Budget Readiness.
The survey uses a five-point Likert Scale with Strongly Agree, Agree, Strongly Disagree, Disagree
and not applicable.
For the purpose of this research, the questionnaire was adapted to include pre-service teachers’
readiness on using Mobile Learning for Teaching where the focus is more on teaching writing to
answer the research question. Prior to the actual survey, the instrument was checked for face and
content validity by an expert who is a senior lecturer in a local institution of higher learning.

2.5 The Semi-Structured Interview

As part of the data triangulation, a semi-structured group interview was held a week after the
questionnaire. Ten respondents were chosen randomly and their answers were transcribed. Their
names were changed and replaced with pseudonyms to avoid any kind of conflict. The questions
from interview serves like a continuation of the questionnaire. Based on the data collected,
questions are formed to know more in depth of the respondent’s personal opinion on the subject.
The researcher also poses questions based on the participants’ reply and further similar questions
based on their opinions of using mobile learning to teach writing and their perceptions towards
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mobile learning. The interview also helped to get further information on respondents’ exposure
towards mobile learning in teaching writing.

3. Results

The participants for this study answered a questionnaire to analyse their readiness in using mobile
learning. This questionnaire has five objectives: 1) Basic Readiness; 2) Skills Readiness; 3)
Psychological Readiness; 4) Budget Readiness; and 5) Mobile Learning for Teaching Readiness.
Below are the findings and discussions based on the questionnaire.

3.1 Questionnaire for Mobile Learning Readiness
3.1.1 Basic Readiness

(Table 1 Mobile Learning Readiness Survey for Basic Readiness)

Question Yes No
N (%) N (%)
1. Do you have a mobile phone? 28 (100) 0 (0)
2. Does your mobile phone have 3G |28 (100) 0 (0)
service?
3. Does your mobile have WiFi? 28(100) 0 (0)
4. Does your mobile phone have MMS | 24 (85.7) 4 (14.3)
service?
5. Does your mobile phone have a video | 25 (89.3) 3(10.7)
call service?
6. Have you ever used a video call? 12 (42.9) 16 (57.1)
7. Does your mobile phone have a memory | 28 (100) 0 (0)
card that can store digital files?

The most essential and basic part of mobile learning is to ensure all of the participants have
smartphones with internet data or able to access internet via WiFi. These two requirements are
essential as mobile learning cannot take place without them and the participant would be left
behind. This is supported by Mehdipour and Zerehkafi (2013) who says that even though mobile
learning has a few different definitions like u-learning, ubiquitous learning, and personalized
learning to name a few; the one definition that is accepted by all is when a learner creates learning
opportunities by using mobile devices. The data collection shows that all 28 participants have
mobile phones with 3G services and WiFi; which means that all of the participants have the basic
readiness to start mobile learning.

Majority of the participants have also used other features of the smartphone like Multimedia
Messaging Service (MMS) and video calls where each has a majority percentage of 85.7% and
89.3% accordingly. This shows that the participants have these features in their phones and actively
use it for sending pictures and videos which can be used as a part of mobile learning. All 100% of
the participants also have memory cards in their phones for information or media storage. These
phone features may be trivial to some but according to Veerabhadram and Lombard (2015), the
overall design of a mobile phone is important because when the learner faces constraints like
limited memory space or processing power, it affects the functionality and the user interface.
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3.1.2 Skills Readiness
(Table 2 Mobile Learning Readiness Survey for Skills Readiness 1)

Have you used your mobile phone to read Yes No
/ open up the following files? N (%) N (%)
1. Word document 25 (89.3) 3(10.7)

2. PDF document 28 (100) 0 (0)

3. Excel Document 13 (46.4) 15 (53.6)

4. PowerPoint Document 25 (89.3) 3 (10.7)

5. Video files 28 (100) 0 (0)

6. Audio files 28 (100) 0 (0)

7. Photos and graphics 28 (100) 0 (0)

This part of the questionnaire is to ensure participants’ smartphone is able to open up certain files
which can be used in mobile learning and also the skills they have in using their smartphones for
other than the basic utilities. All 28 of them or 100% are able to open PDF documents, videos,
audios, photos and graphics. As for the other files, majority of the participants are able to open
Word document (89.3%) and PowerPoint document (89.3%). However, only 46.4% are able to
access Excel Documents in their smartphones. The data also shows that majority of the pre-service
teachers use their phones for other than entertainment purposes by opening files like the Word
Document, Excel Document and PowerPoint Document. This finding is similar to Park and Slater’s
study in 2014 where they found that students use various smartphone functions to read and write.

It is no surprise that that most of the pre-service teachers have the skills to utilize the different
software and files in their phone. This is proven by Duncan-Howell and Lee (2007) who says that in
today’s generation, students are considered as digital natives because they have unlimited access to
technology causing them to be familiar with even new technologies as they possess digital fluency.

(Table 3 MALL Readiness Survey for Skills Readiness 11)

Can your phone... Yes No
N (%) N (%)

1. Send and receive emails via your mobile | 28 (100) 0 (0)
phone?

2. Download files from the internet using | 28 (100) 0 (0)
your mobile phone

3. Send and receive 3G files to other people | 28 (100) 0 (0)

4. Access social network applications like:
Facebook 28 (100) 0 (0)
Twitter 20 (71.4) 8 (28.6)
Instagram, 27 (96.4) 1(3.6)
WhatsApp 28 (100) 0 (0)

Table 4.3 shows that 100% of the participants are able to utilize their emails, download files like
pictures or videos from the internet, and send, receive, and open up different kinds of 3G files. This
shows that all of the pre-service teachers are digitally literate as they have the skills to use their
phones for other than basic purposes (Dalal and Bassam, 2012).

161



ISSN: 2411-5681 WwWw.ijern.com

All of the participants also use at least two social network applications. It has been known that even
social media plays a part in mobile learning and has benefits of establishing relationships, creating
and sharing information, and providing support in an educational context (Chen, 2015; Hylen, 2015;
Dalal & Bassam, 2012).

3.1.3 Psychological Readiness
(Table 4 Mobile Learning Readiness Survey for Psychological Readiness 1)

Statement SD D A SA NA
N (%) N (%) N (%) N (%) N (%)
1. | know what 0 (0) 6 (21.4) |17 (60.7) |5(17.9) 0 (0)
MALL is all about
2. | want to know 0 (0) 0 (0) 15 (53.6) | 13 (46.4) 0(0)
more about MALL
3. lam looking 0 (0) 5(17.9) |13(46.4) |9(32.1) 1(3.6)
forward to engage
in MALL

Table 4 shows participants’ psychological readiness on mobile learning. Majority of the participants
know what mobile learning is about where 78.6% gives positive responses. It is not surprising that
more than half of the participants know about mobile learning because according to Hsu (2015)
there is a significant increase in mobile learning research as well as the use of mobile devices in
educational context over these recent years.

All of the participants agree that they would like to know more about mobile learning. This
psychological readiness to know more about mobile learning is important as it shows the pre-
service teachers are more open towards integrating mobile learning rather than dismiss the idea
totally. It is important for teachers to have the right mind set when adopting mobile learning so that
they can encourage students to use their mobile for educational purposes rather than using it
passively (Humes et al, 2010).

This can be seen clearly when 78.1% are eager to be engaged in mobile learning. This finding
concurs with Supyan, et al. (2012) study where it was found that students are willingly ready to
integrate mobile learning.

(Table 5 Mobile Learning Readiness Survey for Psychological Readiness I1)

Statement SD D A SA NA
N (%) N (%) N (%) N (%) N (%)
4. MALL is an 0 (0) 1(3.6) 19 (67.9) | 8 (28.6) 0 (0)

alternative to web
based learning

5. MALL isan 0(0) 1(3.6) |17 (60.7) |7 (25) 3(10.7)
alternative to
conventional
learning
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6. | prefer 0(0) 6 (21.4) | 18 (64.3) | 4 (14.3) 0 (0)
conventional
learning than
MALL

7. Ithink MALLis | 0(0) 3(10.7) |14 (50) 11 (39.3) 0 (0)
good for working
adults who are
pursuing their
higher education

When asked if mobile learning is an alternative to web-based learning and conventional learning,
majority of them gave positive responses at 96.5% and 85.7% respectively. This shows that pre-
service teachers agree that mobile learning can help to enhance students’ learning. One of the
reasons why mobile learning is being used in education is because it promotes ubiquitous learning
(Samsiah, et al., 2013; Valarmathi, 2011). In fact, with search engines such as Google available as a
phone application, the accessibility makes it clear why the majority feels that mobile learning can
be an alternative to web-based and conventional learning.

Yet, despite the positive turnout for those who think that mobile learning can be an alternative,
majority of the participants prefer conventional learning than mobile learning where 78.6% agrees.
Even though this sounds more like a negative setback, mobile learning was never meant to replace
conventional learning. It is merely used as a tool to further enhance teaching and learning
experiences (Samsiah, et al., 2013)

Another reason why some of the pre-service teachers are not so keen to engage in mobile learning is
because 89.3% of them agree that mobile learning is good for working adults who are pursuing their
higher education. This shows that the pre-service teachers feel that mobile learning is unsuitable to
be used by students in schools; which could cause them to explore mobile learning less in the
future. This could be true because although there have been a lot of studies on mobile learning, the
pedagogical advantage that comes with mobile learning is more suitable for higher education. For
example blended learning, flipped classroom, interactive learning and many more are usually
described for tertiary level (Bishop & Verleger, 2013; Supyan, et al., 2012). However, to achieve
the National Education Blueprint’s (2013-2025) aim of increasing the use of ICT, educators in
schools can always adapt mobile learning to suit their needs because students cannot fulfill their
language learning needs from being in the classroom alone (Ehsan et al, 2014).

(Table 6 Mobile Learning Readiness Survey for Psychological Readiness I11)

Statement SD D A SA NA
N (%) N (%) N (%) N (%) N (%)

8. 1'would like my 0 (0) 6 (21.4) 12 (42.9) 10(35.7) [0(0)
lecturer to
integrate MALL
in my class in
addition to face-
to-face meetings
in the class
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9. Some of my 1(3.6) |10(35.7) 13 (46.4) 4 (14.3) 0 (0)
lecturers are
already
integrating
MALL in their
teaching

10. I am ready for 0 (0) 2(7.1) 16 (57.1) 10 (35.7) |0(0)
MALL if the
university
implements it
now

The next question is to know how many of the participants are truly interested in engaging
themselves in mobile learning. A majority of 22 participants gave positive responses for their
lecturer to integrate mobile learning in their class in addition to face-to-face meetings.

Question number 11 intends to find out if the participants have already been exposed to or use
mobile learning before. 35.7% disagree while 3.6% strongly disagree that their lecturers have
already integrate mobile learning in their teaching. This shows that almost half of the pre-service
teachers have not experienced mobile learning first hand. When pre-service teachers have been
exposed to mobile learning before, their chances of using it in the future are more because
according to Ehsan et al. (2014), there is evidence showing that Malaysian tertiary students have a
positive perception on mobile learning.

The last question would like to know if the participants are truly ready for mobile learning if it is
being implemented in their university. A majority of 26 participants or 92.8% gave positive
responses while the other 7.1% disagree.

3.1.4 Budget Readiness
(Table 7 Mobile Learning Readiness Survey for Budget Readiness)

Statement SD D A SA NA
N (%) N (%) N (%) N (%) N (%)
1. 1do not mind 0 (0) 18 (64.3) 5(17.9) 5(17.9) |0(0)

paying extra
money for MALL

2. lamafraid | will | 0 (0) 10 (35.7) 14 (50) 4(14.3) |0(0)
spend more
money on my
smartphone bill
because of MALL

3. lwillupgrade my | 1(3.6) | 14 (50) 10 (35.7) 3(10.7) |0(0)
smartphone if
MALL is going to
be implemented
in my course

In order to know how far participants are willing to go when engaged with mobile learning, they are
asked if they would mind paying extra money for mobile learning. Almost half of the participants at
46.4% disagree; while others agree. Although it may be more beneficial to pay extra money for
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software meant for mobile learning (Kukulska-Hulme, et al., 2009), it can still be done without as
there are many free phone applications available.

Besides paying extra money, some people might also have to upgrade their phones if mobile
learning is implemented due to the phone’s lack of interface and functionality (Veerabhadram and
Lombard, 2015). A whopping 50% disagree. The rest at 46.4% either agree or strongly agree. As
pre-service teachers, if they are not willing to upgrade their phones, they may not be able to use
mobile learning at its full potential. This is important because when technology is used
ineffectively, students will not learn from their experience (Humes et al., 2010). Implementing
mobile learning can also lead to the increase of phone bill especially if the user or learner wants
internet data instead of just relying on WiFi. The participants were asked if they are afraid to spend
more money on their phone bill due to mobile learning. Majority agrees at 64.3% which means that
the majority are scared their phone bills will increase which could cause them to use mobile
learning less or avoid it totally. As said before, mobile learning can be implemented without
jeopardizing a lot of money as there are many free phone services such as the public WiFi. A lot of
social media or applications that can be used in mobile learning are also free such as Facebook,
Twitter and WhatsApp. The findings from the budget readiness is similar to Supyan, et al. (2012)
where it was found in their study that both teachers and students are not too sure on the budget
readiness to implement mobile learning but would like it to be as cheap as possible.

3.1.5 Teaching Readiness
(Table 8 Mobile Learning Readiness Survey for MALL for Teaching Readiness I)

Statement

SD

D

A

SA

NA

N (%)

N (%)

N (%)

N (%)

N (%)

. Have you ever
used your mobile
to learn or
improve your
English?

0 (0)

5 (17.9)

21 (75)

2(7.0)

0 (0)

. Do you think
MALL can help
to enhance your
teaching?

0 (0)

12 (42.9)

14 (50)

2(7.0)

0 (0)

. Do you think
MALL can help
students in
schools to
improve their
English?

6 (21.4)

13 (46.4)

8 (28.6)

1(3.6)

0 (0)

. Are you
interested to
incorporate
MALL when you
teach in the
future?

0 (0)

7 (25)

19 (67.9)

2(7.0)

0 (0)
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Table 5 shows us data to determine participants’ readiness to use mobile learning as a teaching and
learning tool. For the first question, participants are asked if they have ever used mobile to learn or
improve their English. The majority agrees and only 17.9% disagree with this question. This means
that most of the participants have either directly or indirectly applied mobile learning to improve
their English or language learning. This finding is not surprising as Park & Slater (2014) had similar
findings as well in their study.

However, majority of the participants do not feel that mobile learning can be used to enhance their
teaching or help students to improve their language learning. This can be seen when 42.9% says that
mobile learning does not help with teaching and 67.8% says mobile learning cannot help students in
schools with English. This data shows that almost half of the participant does not favour mobile
learning as a teaching and learning tool even though it is used by many educators especially for
tertiary level. This is surprising considering Ehsan et al., (2014) said that mobile learning is
positively received by tertiary students. Maybe it is because the tertiary students prefer to use
mobile learning as their own learning tool rather than as a teaching tool.

Even though question two and three mostly obtained negative answers to mobile learning, many of
the pre-service teachers are still interested to incorporate mobile learning when they teach in the
future as 75% of them are positive about it.

(Table 9 Mobile Learning Readiness Survey for MALL for Teaching Readiness I1)

Statement

SD

D

A

SA

NA

N (%)

N (%)

N (%)

N (%)

N (%)

. Do you use your
mobile in any
way to improve
your writing
skills?

2(7.0)

22 (78.6)

3(10.7)

1(3.6)

0 (0)

. Have you ever
typed more than
one paragraph
(comment,
status, article,
blog, reviews,
etc.) using your
mobile?

0(0)

2(7.0)

24 (85.7)

2(7.0)

0 (0)

. Do you think
MALL is
suitable to teach
writing skills?

2(7.0)

18 (64.3)

5 (17.9)

3(10.7)

0(0)

. Can you come
up with writing
skills activities
using MALL?

4(14.3)

20 (71.4)

2(7.0)

2(7.0)

0 (0)

. Would you try to
integrate MALL
when you teach
writing?

2(7.0)

11 (39.3)

12 (42.9)

3(10.7)

0 (0)

166



International Journal of Education and Research Vol. 6 No. 7 July 2018

This study wants to know if pre-service teachers are interested to use mobile learning to teach
writing. Thus, it is important to know if the participants have ever used their mobile to improve
their writing skills. Most of them do not think so as 85.7% gave negative responses. This finding is
similar to Park & Salter (2014) where both teacher and students use their mobiles to practice writing
the least. However, 92.8% of them have used their phones before to write more than one paragraph.
This data is important because it shows that even though most participants disagree on using their
mobile to improve their writing skills, majority of them in fact use their mobile to write a lot.

In the end, many feel that mobile learning is not suitable to teach writing skills as 7.1% strongly
disagree and 64.3% disagree. Which is why it is not surprising when majority of the pre-service
teachers are not able to come up with mobile based writing activities. More than half says that they
are not able to come up with writing activities via mobile as 14.3% strongly disagree and 71.4%
disagree. This negative misconception of teaching writing was mentioned by Sarala, et al. (2015)
and it is apparent that even when using technology, teaching writing is still considered as difficult.
Despite this, the participants are divided when asked if they would try to integrate mobile learning
when they teach writing. A total of 13 participants gave negative feedbacks to try while the other 15
are willing to try and integrate mobile learning when they teach writing.

(Table 10 MALL Readiness Survey for MALL for Teaching Readiness I11)

Statement SD D A SA NA
N (%) N (%) N (%) N (%) N (%)
10. Can MALL be |0 (0) 0 (0) 25 (89.3) | 3(10.7) 0 (0)

used to teach
reading skills?

11. Isit easier to 0 (0) 0 (0) 18 (64.3) | 10 (35.7) 0 (0)
teach reading
skills using
mobile
compared to
writing skills?

12. Canyoucome |0 (0) 1(3.6) 25(89.3) | 2(7.1) 0 (0)
up with
reading skills
activities using
MALL?

13. Can MALL be | 0(0) 0 (0) 19 (67.9) | 9 (32.1) 0 (0)
used to teach
speaking and
listening skills?

14. Is it easier to 0 (0) 0 (0) 19 (67.9) | 9 (32.1) 0 (0)
teach speaking
and listening
skills using
mobile
compared to
writing skills?
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15. Canyou come |0 (0) 0 (0) 21 (75) 7 (25) 0 (0)
up with
speaking and
listening skills
activities using
MALL?

For the next six questions, the focus is more on mobile learning for other skills like reading,
speaking and listening. As can be seen in the questionnaire, speaking and listening is combined as
they always complement each other. From the data collected, it can be seen that all 100% of the
participants either agree or strongly agree that mobile learning can be used to teach reading,
speaking and listening skills. None of them feel that mobile learning cannot be used to teach these
three skills which is a contrast to writing skills.

When asked if these three skills are easier to teach using mobile learning compared to writing skill,
again all 100% agreed. This shows that the participants feel that teaching writing skills using mobile
learning is much harder compared to the other skills like reading, speaking and listening.

The researcher would like to know if the pre-service teachers are able to come up with reading,
speaking and listening skills activities using mobile learning. Data shows only one participant feels
that they cannot come up with reading skills activities using mobile learning. The rest at 96.4%
gave positive responses. As for speaking and listening, a whopping 100% gave positive responses
that they are able to come up with activities using these two skills in mobile learning.

From the data collected, pre-service teachers have a negative mind-set when it comes to using
mobile learning to teach writing or to even use it as a learning tool for writing. This can cause them
to be less motivated to use mobile learning when they teach in the future which is why it is
important for the pre-service teachers to know what are the roles of technology to support formal
and informal learning (Sharples, 2006).

3.2 Semi-Structured Interview

Based on the questionnaire, respondents are ready to use mobile learning and are keen to use it to
teach. However, majority of them do not prefer to use mobile learning to teach writing skills. An
interview is held to understand better why the respondents feel so.

3.2.1 Question 1: According to the survey, most of you are not interested to integrate mobile
learning in teaching writing. Why is this so?

After asking this question, all of the respondents reply that they are not interested to teach writing
using mobile learning because they are not able to come up with an interesting activity as said by
Hidayah, * For me, | don’t like it because | cannot think of any activities to do. | only know for
writing, you must write essay; and writing an essay on your phone is not easy.” Fadhlin also feels
the same way, “I think it’s very difficult to come up with activities for writing. Listening and
speaking is the easiest. Even reading is easy because there are many sites which support phones.”
Based on this reply, the researcher then asked the respondents if they feel that mobile learning can
only be done through certain applications or software to which Elaine replied, “I thought it’s like
that? Must go through at least a special site right to use mobile learning to teach?”” This perception
is untrue and may be one of the many reasons why mobile learning is not being explored enough in
teaching writing. According to Chen (2015), mobile learning in education doesn’t necessarily need
its own application as there are many other platforms that can be used for free.
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Rosa added that even though she is interested to try mobile learning, she feels that it is not suitable
for school students as they are not supposed to bring phones to school. Farah agrees, “Yes. Even if
students can bring phones to school, | don’t think I want students to use them in my classroom.” It
may seem like a disadvantage but the biggest strength mobile learning can offer is ubiquity.
Teachers and students are not constrained to learn only during school time. It can be done anytime
and anywhere (Azad Ali, 2014; Valarmathi, 2011).

As for Lisa, she had a different thought as to why she’s not interested to use mobile learning to
teach writing, “For me, when | write, | always like to change my mind so | have to change my
sentences a lot. It’s always easier to edit on a computer or write on paper rather than a phone.”
Hidayah concurs by saying, “True. For writing you have to write a lot so using a phone will be
hard. Especially if you have a phone with small screen. You need to scroll up and down and cannot
see the essay as a whole™.

This is also another perception which is untrue. Although writing generally requires students to
write an essay, according to Gardner (2008), teaching writing can be done through writing activities
that are short and specific. This means that writing activities are short but enable students to practice
basic writing skills; and focuses on specific skills so that students can practice and develop mastery
through all of the writing skills components.

When mentioned that mobile learning can be used to teach a specific writing skill, Lisa changed her
mind, “If that’s the case, then maybe yes. But | still cannot imagine what writing skill to teach
through the phone.” Elaine then chips in and said, ““A specific writing skill... like punctuation? Or
topic sentence is it? If that’s the case, | think it is possible but I won’t do it all the time though.”
Mobile learning is meant to use as an extension tool to teach and not replace the whole teaching
experience (Sharples, 2005), thus teachers do not have to use it all the time.

3.2.2 Question 2: Do you think it’s possible to integrate mobile learning to make short writing
activities?

For this question, the respondents were given a few minutes to think of any possible writing
activities that they can come up with that does not involve any essay writing. At first, none of the
respondents said anything until Jamal said, “Maybe | write like a short paragraph with no
punctuation. Or a few sentences with no punctuation and students have to add in the punctuation?
Maybe | can do this on WhatsApp group?”” Based on this reply, it is evident that the pre-service
teachers only need extra time to think of an activity via mobile learning for writing skill. Based on
the questionnaire earlier, many of the teachers are not exposed yet to mobile learning and all of
them are not familiar using mobile phones to teach writing. Thus, it only makes sense that more
awareness and exposure is needed in mobile learning to teach writing.

When asked if anyone can come up with any more mobile-based writing activities, Rosa asked if
she can use Twitter because she wants to teach students how to summarize a paragraph within the
280 word limit. As for the respondents, they said that they cannot think of any because they have
never thought of it and they are not sure what are the specific writing skills that can be used to make
a short writing activity.

3.2.3 Question 3: Would you be interested to do a series of mobile-based writing activities to
learn more about integrating mobile learning to teach writing? Why?

All of the respondents answered yes and Alisa added, ““Definitely. Even though I think it’s hard to
implement, but | want to know how it can be done. Because if it is interesting, | definitely want to try
it when | teach.” Fadhlin agrees and said, “Yes. | want to see what kind of writing activities we can
do and how. Because in my mind | can only think of using social media like Facebook or Twitter.”
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These positive responses are a good sign because even though in the questionnaire almost half of
them do not agree to use mobile learning to teach writing, but through the interview the pre-service
teachers are more receptive towards the idea.

As for Nazirah, she asked if there is such course where pre-service teachers get to learn how to use
mobile learning and other computer software or application that can be used to teach all of the skills
in English. Upon hearing this, all of the respondents wondered the same and shows a lot of
enthusiasm. Jamal then added, “That would be very useful. I think it’s also important for us to know
which writing convention can be made into an activity that is effective for students. Because for me
everything is important but I’m not sure how to turn them into activities for mobile learning.” Many
agreed to this statement. Although there are many applications and software for English education,
teachers can also opt to use other alternatives that are readily available and free as most applications
and software are not cheap and takes up a lot of phone storage (Hashemi, et al., 2011).

3.2.4 Question 4: Have you ever used your mobile phone to improve your writing skill?

After hearing this question, everyone took a moment to think and Hidayah was the first to answer,
“I write a lot on my phone but not to improve writing. | use a lot of wrong grammar, and sometimes
I don’t even put punctuations. And a lot of short forms especially when | text which | do a lot.”
Many agreed and feel the same way. The researcher then asked if anyone has a blog or a writing
platform where they let out their opinions or do some creative writing. Lisa said that she does do
some creative writing in her Facebook page but most of the time; she outlines what she wants to
write on paper first.

The researcher then asked if they have used their phones to find out any information pertaining
writing conventions. Immediately, Elaine jumped in, “Of course. All the time. Especially to find out
the correct spelling.” Farah then added, “Maybe | do too. Like I don’t know how to use a grammar
item. So | Google it. Does that count?”” Based from this feedback, many people might not realise
that people do use their phones to write a lot. By forwarding the idea of using mobile learning to
teach writing, phone users would be more aware of their writing conventions when typing out a text
or comments on the phone. This in turn will create a lot of opportunity for writing practice as most
people tend to be on their phones a lot. In fact, searching for information about writing on the phone
also counts as it helps to build their own knowledge and promotes seamless learning which is one of
the advantages in mobile learning (Sharples, 2005).

4. Summary and Implications

Based on the first instrument used, the data collected is of quantitative nature which focuses on five
aspects to find out pre-service teachers’ mobile learning readiness. Below is a table which
summarizes the results for each aspect:

(Table 11 Summary of results from the questionnaire)

Aspects from the Questionnaire Summary

Basic Readiness All participants have the basic readiness
which is a smartphone with internet
connections.

Skills Readiness All of the participants have the necessary
skills to use their mobile phones and
apply MALL.
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Psychological Readiness All of the participants are interested to
know more about MALL and would like
to try it themselves.

Budget Readiness Most of the participants are not willing to
spend too much on MALL and are afraid
that their phone bill might increase after
applying MALL.

MALL for Teaching Readiness All of the participants feel that MALL
cannot be used to teach writing but is
more open to use it to teach reading,
speaking and listening skills.

As for the second instrument, the researcher found out that the pre-service teachers are not aware
that their everyday actions on the phone can help to promote better writing skills. These actions can
be turned as a teaching tool and also a way to get students’ interest instead of using the usual paper
and pen when teaching writing. Besides that, this study also found out that the pre-service teachers
may not know how to incorporate mobile learning into teaching writing because they are not
exposed to enough materials or experiences pertaining mobile-based writing activities. This
hindsight also causes the pre-service teachers to feel that mobile learning is not suitable to be used
with teaching writing as they feel it is difficult to come up with mobile-based writing activities. The
pre-service teachers also feel that mobile learning is not suitable for teaching writing because of the
constraints caused by the phone when writing as well as being unsuitable for school students.

To summarize, pre-service teachers are ready to implement mobile learning and are keen to
integrate it in the future. However, pre-service teachers are not ready to integrate mobile learning
with teaching writing as they are not familiar with any mobile-based writing activities and are
unsure how to implement mobile learning to teach writing effectively. More research in this area
with a larger sample can greatly help with the issue of readiness of mobile learning in teaching
writing.

This study implicates that mobile learning for writing skills should be promoted more to educators
as many are not ready to implement it in the classroom. More studies should be done under mobile
learning for writing skill especially as a teaching tool and not just a learning tool.
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