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Abstract

The negative effect speaking anxiety on English as a foreign language (EFL) learners’ performance and attainment has
been acknowledged by language scholars and researchers in different contexts, but in Jordan, little research has been
undertaken to investigate this phenomenon. This paper is based on a study aimed at identifying the factors contributing
to EFL speaking anxiety in the Jordanian context, including any gender differences pertaining to these factors. The
Foreign Language Speaking Anxiety Scale (FLSAS) was administered to 112 freshmen in Jadara University. The
exploratory factor analysis using SPSS was run to reveal the underlying structure and identify the relationship between
measured variables of FLSAS, and T-test was used to identify differences between male and female groups with regard
to these factors. The results revealed that four main factors were responsible for causing learners’ speaking anxiety,
namely: Fear of Negative Evaluation, Unpreparedness, Fear of Being in Public and Shyness, and General Speaking
Class Anxiety. No significant gender differences existed in terms of FL speaking anxiety factors. This research
contributes to the literature as it is not only the first to target FL speaking anxiety among Jordanian freshmen EFL
learners, but has also added new related factors.

Keywords: FL speaking Anxiety; Jordanian EFL context; FL speaking Anxiety Factors; Exploratory Factor Analyses, T-
test.

1. Introduction

Studies in the field of Foreign Language Anxiety (henceforth FLA) have repeatedly revealed that of
all the language skills speaking is the most anxiety provoking to learners (E. Horwitz, 2001;
Melouah, 2013; Tsiplakides & Keramida, 2009). A speaking activity involves more than one
interlocutor and failure to communicate the intended message is deemed to cause anxiety. FLA
impedes learners’ performance in communicating with interlocutors, as anxiety affects their
attention and interferes with their ability not only to comprehend what is said in the target language,
but also to generate ideas, as well as to retrieve the necessary vocabulary (T6th, 2006).

Not many studies however have investigated the effects of this anxiety in general and on oral
performance in particular (Toth, 2006). (Tsiplakides & Keramida, 2009) found that though
numerous theoretical studies have shaped the theory of general FL anxiety, there is still a “paucity
of empirical studies” to help define the sources of FL speaking anxiety and provide useful strategies
and recommendations to address them. (Yahya, 2013) contends that hardly any study on speaking
anxiety has been carried out in the Arab world. Other researchers such as Toth (2006) Tsiplakides &
Keramida (2009) and Yahya (2013) lament the lack of awareness and understanding of FL speaking
anxiety as a distinct phenomenon, especially in the Arab EFL context.

Different contexts, ethical and educational backgrounds have an impact on learners’ level of anxiety.
Horwitz (2001) considers it vital to address this in relation to classroom practice and anxiety. She
explains that some classroom practices may be comfortable to one group but stressful to other
learners from different cultural backgrounds who habituated to different cultural norms of
classroom learning.

(Woodrow, 2006), for example, found English language learners with a Confucian heritage more
apprehensive than others. Similarly, (Zhiping & Paramasivam, 2013) found that Iranians and
Algerians (Middle Eastern learners) were anxious when speaking English due to fear of negative
evaluation and apprehension, while those from Nigeria did not show such anxiety reactions. These
results confirm that different cultural and educational backgrounds affect learners’ level of speaking
anxiety.

Clearly, different studies would report different anxiety provoking factors. With regard to
participant characteristics not enough studies have been conducted involving Jordanian learners
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majoring in English studies. However, a number of studies have investigated speaking anxiety in
particular (Chan, Abdullah, & Yusof, 2012; Cutrone, 2009; Mak, 2011; Suleimenova, 2013; Tseng,
2012; Woodrow, 2006); some were in the Middle East EFL context (Sadeghi, Mohammadi, &
Sedaghatghoftar, 2013; Subasi, 2010) and some about Arab EFL learners’ speaking anxiety
(Melouah, 2013; Yahya, 2013). While some studies have examined Jordanian school students’
general EFL anxiety, none are specifically about English language speaking anxiety (Muhaisen &
Al-Hag, 2012). Also, none of those studies specifically examined the phenomenon of FL speaking
anxiety among EFL Jordanian undergraduates.

With regard to any gender effect, (Kauser & Tlaiss, 2011) claimed that traditional Islamic teachings
in Arab countries are frequently cited “as saying that a women’s primary role is taking care of
household responsibilities”. This might be added as reasons why men and women exhibit different
anxiety reactions towards learning a new language; differences are apparent not only between Arab
countries and western countries, but even from one Arab country to another. “The nature of Arabic
society is one in which the social structure is fully grounded in the Islamic religion” (Kauser &
Tlaiss, 2011). In (Ahmed & Alansari, 2004) study that sought to find out gender differences in
anxiety among 3,064 undergraduates enlisted from 10 Arab countries, the results indicated that
female participants in all Arab countries showed higher levels of anxiety than males, except for
participants from Palestine, Jordan and Iraq where gender was found to have no significant
difference. As one of the Arab Muslim countries, Jordan has a school system founded on Islamic
teachings and cultural traditions. Except for a few private schools, the schools are single-sex means
boys’” and girls’ schools are separated When these students complete their school education and
move to university, their conservative upbringing could affect their performance as this is the first
time they are in a more liberal classroom environment, in mixed classes for the first time in their
lives. (Ahmed & Alansari, 2004) contended that “As far as the Arab countries are concerned, Arab
researchers hypothesized that both child-rearing practices and orthodox Arab traditions have an
impact” (p: 653). These students might be more concerned about their appearance in front of their
peers of the opposite sex.

The results of such studies may differ slightly from one context to another based on the religion,
traditions or even educational background. In the context of Jordan,(Muhaisen & Al-Hag, 2012)
observed that secondary school students in Jordan have a low aptitude for learning EFL, and they
show different anxiety reactions inside the EFL classroom when interacting with teachers or even
with their peers. The results revealed that females in Jordan reported higher levels of reading and
writing anxiety than males, but no significant gender difference was found between male and
females in terms of Speaking, Listening, and Grammar. However, it is clearly observed that the
gender effect may vary based on the context or proficiency level as seen in the previous studies. In
addition, none of these studies examined speaking anxiety specifically among undergraduate
students in Jordan. The current research aims to address any speaking anxiety experienced by
undergraduate learners and to help them have the confidence to interact independently in speaking
tasks and to enjoy conversations within the classroom. Effective learning methods will be suggested
to reduce the level of anxiety in order to promote better speaking performance.

Since the context of Jordanian freshmen students has not been fully explored, this study is
concerned with investigating English language speaking anxiety among Jordanian students, to find
out if gender plays a role in foreign language speaking anxiety among them. The following
questions are addressed:

1. What are the factors that contribute to EFL speaking anxiety?
2. How do male and female students differ in terms of EFL speaking anxiety factors?
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2. Methodology

This research was designed to study EFL speaking anxiety specifically among Jordanian
undergraduates; hence the participants were freshmen of one of a selected Jordanian university. A
typical case sampling, which is considered a strategy of purposive sampling was used because the
aim of the research was to study a normal or typical sample, hence the findings of the study can be
illustrative and compared to other similar samples but may not be used to generalize to a population
(Creswell., 2012; Patton, 1990).

2.1 Sample of the Study

This study was conducted in Jadara Private Universityin Jordon. The sample size was limited
because only first year students majoring in English language studies were targeted. According to
(Williams, Onsman, & Brown, 2010) an adequate sample size is required for factor analysis but
others consider 50 participants an acceptable number. The whole population comprised 116
questionnaires were distributed during one month. Among the returned questionnaires four were
incomplete, having only the first page filled in. Of the remaining 112 questionnaires returned, 58
respondents were male and 54 were female.

Table 1 Summary of Response Rates

Details total Male Female

No. of responses 112 58 (51.8%) 54 (48.2%)

2.2 Research Instruments

This research was conducted using quantitative research methods and the Foreign Language
Speaking Anxiety Scale (FLSAS) was used. FLSAS scale is a modified version of the FLCAS
(Foreign Language Classroom Anxiety Scale) which was specifically developed by (E. K. Horwitz,
Horwitz, & Cope, 1986) to measure FL classroom anxiety from the students’ perspective. FLSAS
consists of 23 items that are answered in a 5-point Likert scale ranging from “Strongly agree to
strongly disagree”. All the 23 items of FLSAS focus on speaking skill. Students are required to
choose one answer for each item and their choices are then equated with a numerical value, where
strongly agree is weighted 5 points, agree 4 points, neither agree nor disagree 3 points, disagree 2
points, and strongly disagree 1 point. The exploratory factor analysis (EFA) in SPSS version 21 was
used to analyse the collected data.

2.3 Data Collection and Analysis Procedure

The quantitative data was obtained by the FLSAS administered to 120 participants personally. This
was to enable the researcher to explain any vague items the participants were unsure of in terms of
their meaning and purpose. When the participants were given the questionnaires, they were
informed about the objectives of the study and were instructed to answer the items as completely
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and accurately as possible. Additionally, they were notified that the purpose of this study was for
educational purposes only, and to encourage honest responses, the participants were informed that
their answers would remain absolutely confidential. One hundred and twelve participants returned
completed questionnaires.

2.4 Quantitative Data Preparation

To yield accurate findings, the data entered into the data file should be very accurate prior to any
analysis (Tabachnick, Fidell, & Osterlind, 2001). In this section, before conducting quantitative data
analysis, some data screening procedures were followed, namely Detection of Missing Data,
Univariate Outliers, Normality Test, and Kolmogorov-Smirnov Test (KST). According to (J. F.
Hair, Black, Babin, & Anderson, 2009), any invalid values must be identified and dealt with
because their existence would threaten the validity of the findings.

Table 2 Data Screening Procedures

Procedure Name Result of Test Action taken

Detection of Missing Data Accepted Move to next procedure

Univariate Outliers Accepted Move to next procedure

Normality Test Accepted Move to next procedure

Kolmogorov-Smirnov Test (KST) Unaccepted data transformed into logarithmic base (Logl0
base)

The results of all procedures were accepted except for KST, where the data was transformed into
Log10 base as recommended in the literature (Coakes & Steed, 2003; Meyers, Gamst, & Guarino,
2006). However, the original variables would not be changed after transforming the data set. When
transforming data, the cases of the new data set would be exactly the same as in the old data set
(DeCoster, 2001). Data transforming is performed if the data is not linear, not normal, or not
homogeneous. Thus once the data is transformed, the remaining data preparation and screening tests
are not important and the researcher can proceed with Exploratory Factor Analysis.

2.5 Communality procedure

Communality procedures were also employed as the main component of factor analysis.
Communalities portray the quantity of the variance in the original variables taken into account by
the factor solution. The factor solution is expected to describe half of each of the original variable’s
variance, at best; hence, the communality value for each of the variables should be at 0.50 or more
(J. F. Hair, Black, Babin, Anderson, & Tatham, 2006). Therefore, for the purpose of specification,
variables with communalities of less than 0.50 were omitted from any further analysis.

When measuring convergent validity, the following criteria were taken into account to retain items:
(1) factor loading not less than 0.5, and (2) no cross-loading of items (Hair et al., 2010, p. 108). The
reason for choosing a cut-off point of 0.5 or greater in this study was that this threshold value is
considered crucial in ensuring practical significance (Ledesma & Valero-Mora, 2007; Worthington
& Whittaker, 2006).
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Table 3 Rotated Factor Matrix

Item No 1*'Run Deleted Items 2 Run Deleted Items 37 Run
Iteml .640 623 .638
Item2 442 Deleted
Item3 678 122 715
Item4 .546 572 .558
Item5 .720 673 .701
Item6 .630 .375 Deleted
Item7 428 Deleted
Item8 481 Deleted
Item9 579 .555 .593
Item10 .666 .700 678
Item11 .641 .697 716
Item12 471 Deleted
Item13 .655 .582 633
Item14 .615 .608 .603
Item15 .558 .565 573
Item16 744 .825 .818
Item17 647 .596 .620
Item18 .651 .642 647
Item19 623 517 561
Item20 .652 573 .602
Item21 .700 .678 .702
Item22 .488 Deleted
Item23 587 .562 .556

In the first iteration of factor analysis, factor communalities of items (2, 7, 8, 12, and 22) were
below the minimum acceptable value of 0.50. Therefore, they were deleted from the communalities
table, as recommended by (J. Hair, Black, Babin, & Anderson, 2010). The EFA was conducted
again. In the second iteration of factor analysis, factor communality of item (6) was below the
minimum acceptable value of 0.50. Thus, it was deleted. In the third EFA run, all items were above
the cut-off value of 0.50 and items were loaded accordingly. Therefore, it was not necessary to
remove any further items.

3. Results

3.1 Question One: FL Speaking Anxiety Factors

When the remaining 17 items in Table 4 below were assessed by the third iteration of EFA, a unit
factor structure was identified. As the result of EFA, nine items (4, 5, 13, 15, 17, 18, 19, 20, & 23)
were allocated into ‘Factor 1’ and labelled Fear of negative evaluation. Three items (1, 9, & 10)
were allocated into “Factor 2’ and labelled Unpreparedness. Two items were allocated into ‘factor
3’ (3 & 16) and labelled Fear of Being in Public and Shyness. The last three items were grouped as
‘Factor 4’ and labelled General speaking class anxiety. These items had values above the cut-off
value of 0.5 as shown in the table below.

Table 4 Rotated Component Matrixa for the Remaining Items

ltem Statement Factor Factor Factor Factor

1 2 3 4
Item5: It wouldn’t bother me at all to take more English oral classes per week 733
Item15: | am afraid my English teacher is ready to correct every mistake | make while speaking 726
Item13: 1 don’t worry about making mistakes in the oral class .697
Item4: It frightens me when | don’t understand what the teacher is saying in the oral class .675
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Item18
Item23
class
Item17
Item20
Item19
Item10
Item9:
Item1:
Item16
Item3:
Item21
Item11

. | feel very self-conscious about speaking English in front of other students .669
. | feel nervous when the English teacher asks me questions and I must reply in the oral 624

. I always feel that the other students speak the English language better than | do .619

- 1 get nervous and confused when | am speaking English in my oral class .561

: I am afraid the other students will laugh at me when I speak English 527

. It embarrasses me to volunteer answers in my oral class .819

| start to panic when | have to speak without preparation in my English class .699

I never feel quite sure of myself when I am speaking in the oral class .616

. I can feel my heart pounding when I am going to be called on in the oral class .829
I tremble when | know that | am going to be called on in the oral class .782
. | feel more tense and nervous in the oral class than in my other classes

. In the oral class I can get so nervous | forget things | know

Item14: | feel confident when | speak in the oral class

.814
.683
.661

Extraction Method: Principal Component Analysis. Rotation Method: Varimax with Kaiser Normalization. a. Rotation converged in
10 iterations.

Factor One: Fear of Negative Evaluation
Factor Two: Unpreparedness

Factor Three: Fear of being in public and shyness
Factor Four: General speaking class anxiety

In computing total scores with scales that contain oppositely worded items (like Item 13), negative
item scores were reversed whereas strong disagreement is given the same value of strong agreement
in positive items. Therefore, the scoring of disagreement with the first item type (negative items)
will be equivalent to agreement with the other item type (positive items). The assumption
underlying such a scoring method is that individuals who disagree strongly with an item on one side
of the continuum will usually agree with items on the other side. This should result in a similar
magnitude of correlations between items oppositely and similarly worded. If similarly-worded items
inter-correlate around .40, then oppositely worded items should inter-correlate around -.40 (Spector,
Van Katwyk, Brannick, & Chen, 1997).

3.1.1 Reliability Analysis

Reliability is defined as the stability and consistency of an instrument used and it is one of the
indicators of goodness of measure (Sekaran & Bougie, 2003). In the present study, internal
consistency was used to test the degree of inter-correlation among items. Internal consistency can be
measured by a number of ways but the most common is using Cronbach’s alpha coefficients that
provide an indication of the average correlation among all items that make up the scale (Pallant &
Manual, 2001; W. Zikmund, Babin, Carr, & Griffin, 2012). Coefficient alpha ranges in value from 0
to 1, in which 0 means no consistency and 1 means complete consistency (i.e. all items yield
corresponding values) (J. F. Hair et al., 2009; Pallant, 2007; W. G. Zikmund et al., 2010). As the
coefficient alphas can take a diverse range of values, Zikmund et al. (2010) recommend the
following threshold to interpret the values: scales with a coefficient alpha between 0.80 and 0.95 are
considered to have very good reliability, those that have values between 0.60 and 0.70 have fair
reliability, and values below 0.60 show poor reliability. In exploratory studies, the alpha value of
0.6 is generally considered sufficient and acceptable, even though a value of Cronbach’s alpha 0.70
is generally considered good (Nunnally, 1978). For this study Cronbach’s alpha coefficients results
are shown below in table (5).
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Table 5 Cronbach’s Alpha result

Factor Items deleted Items retained  Cronbach’salpha  Mean Std. deviation
Fear of negative evaluation 0 9 0.874 2.744 .86695
Unpreparedness 0 3 0.671 2.913 .94678

Fear of being in public and 0 2 0.850 2.870 1.04136
shyness

General speaking class anxiety 0 3 0.664 2.878 .85013

The general statistical depiction of the variables used in this study was generated by using
descriptive analysis in the SPSS program. Statistical values of means, standard deviation were
calculated for the study variables: four dimensions of foreign language speaking anxiety (i.e. Fear
of Negative Evaluation, Unpreparedness, and Fear of being in public and shyness, and General
speaking class anxiety). The results of these statistical values are shown in Table 6. All the variables
were measured on a five-point Likert Scale ranging from Strongly agree (5), Agree (4), Neither
agree nor disagree (3), Disagree (2), and Strongly disagree (1).

In general, the mean values of all variables were between 2.744 and 2.913 with standard deviations
ranging from .85013 to 1.04136. The result suggests that the respondents were generally consistent
in their opinions with regards to the questions asked on the dimensions of foreign language
speaking anxiety (i.e. Fear of negative evaluation, Unpreparedness, Fear of being in public &
shyness, and General speaking class anxiety). With regards to the mean values, the result indicates
that all factors are considered to be moderate, i.e the respondents of this study indicate moderate
anxiety about FL speaking.

The standard deviation (SD) describes the spread or variability of the sample distribution values
from the mean, and is perhaps the most valuable index of dispersion (J. F. Hair et al., 2009; W. G.
Zikmund, Babin, Carr, & Griffin, 2009). If the estimated standard deviation is large, the responses
in a sample distribution of numbers do not fall very close to the mean of the distribution. If the
estimated standard deviation is small, the distribution values are close to the mean (Hair et al.
2009). In other words, if the estimated standard deviation is smaller than 1, it means the respondents
were very consistent in their opinions. On the other hand, if the estimated standard deviation is
larger than 3, it means the respondents varied greatly in their opinions (Hair et al. 2009). SD
indicates how tightly the amount in the dataset is clustered around the mean value. The simple
formula for calculating standard deviation is (Maximum — Minimum)/4. In this study 5-1/4= 1. It
can be concluded that 1 is the true SD value for this study as indicated by Hair et al. (2009).
However, all of the variables SD values were less than 1, except for Fear of being in public and
shyness which is almost 1 as illustrated in table (4.10), so this clearly indicates the consistency of
respondents’ opinions.

3.2 Question Two: Gender Differences between Students

Some literature point out that gender plays a fundamental role in foreign language speaking anxiety
(Mahmoodzadeh, 2012; Muhaisen & Al-Haqg, 2012; Oztirk & Gurbiiz, 2013). Therefore, this
research aims to examine the influence of gender on the degree of foreign language speaking
anxiety experienced by Jordanian English learners.

To test differences between unrelated demographic groups, the Independent Samples T-test is the
best.. The differences between two groups are tested by comparing the means on the same
continuous dependent variable (Field, 2005). The general rule says that: firstly, if the Laverne’s Test
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(which tests the homogeneity of variance) is greater than or equal to .05, unequal variance is
assumed. Any value less than .05 means that the variability is different i.e. scores in first condition
vary much from the other condition and the researcher can move to the second T-test (Field, 2005).
Secondly, if the significance of the second T-test (sig 2 tailed) is less than .05 it indicates that means
are different, and it can be concluded that the two conditions are significantly different. However, if
the t-test is equal or greater than .05 the null hypothesis is assumed and it can be concluded that the
two conditions are not significantly different. In such a case, means difference is ascribed to chance
and not likely attributed to independent variable manipulation (Field, 2005).

Table 6 Gender Differences

Sig. Sig. (2-
Factor Gender N Mean S.td'. g 9-(
Deviation .
Laverne’s tailed)
Thct

Male 58 2.7854 .85533

Fear of Negatlve 759 453

Evaluation

Female 54 2.6996 .88512
Male 58 2.7356 .86913

Unpreparedness 227 .070
Female 54 3.1049 .99648
Male 58 2.9828 .90304

Fear of being in 003 077

public and shyness

Female 54 2.7500 1.16857
Male 58 2.9885 .79218

Speaklng-CIass 081 087

Anxiety

Female 54 2.7593 .90054

The first thing to do in analyzing t-test data is to check the variance of the two groups which lies
under Laverne’s Test for equality of variance. As shown in the above table, the Laverne’s test results
in all cases are greater than .05 indicating no differences in means and the two conditions are not
significantly different. Variances for the two groups (male and female) are equal except for Fear of
being in public and shyness factor. Hence t-test result and significant value in the 2 tailed must be
deliberated for this factor where the significance value in all cases including Fear of being in public
and shyness is greater than .05, meaning the differences in this study are not significant.

The small significant value of Fear of being in public and shyness factor in this study might be
attributed to chance since its standard deviation is higher than other factors as it was explained in
the previous section. Therefore, the results of this study support the null hypothesis, i.e. no
significant gender differences exist between Jordanian students in terms of foreign language
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speaking anxiety factors.

The result of this research seems to be new and do not entirely resonate with findings in the related
literature. (Mahmoodzadeh, 2012) demonstrated that female learners in Iran were more
apprehensive than male students within their interlanguage system framework. He added that
achieving more knowledge would not necessarily lead to greater reduction in level of FL speaking
anxiety because female students at higher levels of language learning were more subject to FL
anxiety-provoking factors within their context. While two studies discovered no significant
difference between male and female students with regard to Speaking skill, one conducted in
Jordon, one by (Ahmed & Alansari, 2004) involving students drawn from Jordan, Irag, and
Palestine, and the other by (Muhaisen. & Al-Haqg., 2012) among secondary school students, these
studies did not involve exclusively freshmen Thus, this study is the first involving freshmen which
shows no significant correlation between gender and any of the EFL speaking anxiety.

4. Discussion

Based on these participants’ perspectives, 4 classroom-based factors are found to contribute to FL
speaking anxiety as shown in table (4) which are, Fear of negative evaluation, Unpreparedness, Fear
of being in public and shyness, and General speaking class anxiety.

The first and most important factor was fear of negative evaluation. Students who have a fear of
negative evaluation perceive speaking in the foreign language as a risky situation rather than as a
chance to enhance their communication skill (Mak, 2011; Melouah, 2013; Tseng, 2012; Zhiping &
Paramasivam, 2013). They feel very self-conscious about speaking English in front of others
(Melouah, 2013; Sadeghi et al., 2013; Tsiplakides & Keramida, 2009). In this study learners feel
apprehensive and shy, they lose confidence and consequently avoid taking part in oral activities
because of fear that their peers would criticize and ridicule their performance. They are scared of
peer correction and fear making mistakes. Learners’ perceptions about their low ability compared to
their peers and fear of making mistakes are deemed as the main factors causing English speaking
anxiety (Melouah, 2013; Tsiplakides & Keramida, 2009). The respondents in this study believed
that their peers would ridicule their performance when they made mistakes, and consequently cause
them embarrassment. They viewed peer correction as degrading, highlighting their weakness which
would be embarrassing to them and raise their level of anxiety. The results of this research
confirmed the existence of Fear of negative evaluation as a strong source of speaking anxiety
among Jordanian EFL learners.

The second main factor found in this study is Unpreparedness. This is responsible for learners’
anxiety which in turn hinders their performance. FL learners concentrate on memorizing grammar,
sentence structure, vocabulary, and stock phrases, but they find difficulty using the language in
everyday interactions (Wu, 2010). Learners in this research appreciate how vital it is to be prepared
to speak so as not to feel anxious; they panic when they have to speak without preparation in
English class. They show a high level of anxiety when speaking in class because they are not yet
fluent in the target language. They ascribe their lack of participation in the class to their lack of
vocabulary or not being ready to speak on certain topics. Unpreparedness as a factor causing
speaking anxiety can be explained by two reasons which are: limited language proficiency and
inability to respond to spontaneous questions. (Sadeghi et al., 2013) found limited vocabulary
knowledge and low language proficiency were two factors causing learners’ level of speaking
anxiety. (Zhiping & Paramasivam, 2013) also found problems with language accuracy as a reason
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for learners’ anxiety in speaking in the target language. Learners with low language proficiency feel
anxious about speaking because they lack mastery in the target language; they attribute this to their
lack of limited vocabulary, pronunciation, or awkward language structure.

The third main factor considered in this study is Fear of Being in Public and Shyness. Among
international students in Malaysia, Algerian and Iranian EFL learners (Middle Eastern learners)
seem to be affected by this factor when speaking English (Zhiping & Paramasivam, 2013). Learners
in this research too admitted that they trembled in anticipation of being called upon in the oral class.
They reported feeling apprehensive about participating or getting involved in any speaking activity;
they would get confused and stressed even if they were familiar with the topic. This could stem
from different reasons like low self-esteem or fear of interaction. The results of this research seem
to resonate with those of other empirical studies. A study conducted in an Arab EFL context in
Algeria, confirmed that low self-esteem is a factor aggravating learners’ speaking anxiety (Melouah,
2013). Learners in this study seemed to think poorly of their speaking skill, which affects their
performance negatively; they were afraid to be exposed to the class because of low self-esteem.
Different studies have referred to this by different names, e.g. Performing in front of others
(Suleimenova, 2013), Interactional domains (Cutrone, 2009), and Presentation in the classroom
(Tseng 2012). These results seem to confirm Fear of Being in Public and Shyness as a factor that
arouses speaking anxiety in FL learners. Respondents who experience Fear of Being in Public and
Shyness perceive a speaking activity as a scary situation. They believe that they are still new
students and cannot speak properly; if they have any question they would wait till the class is over
and ask the lecturer privately in the office to avoid being exposed in class.

The fourth main factor considered in this research was General speaking class anxiety. (Cassady,
2010) defines anxiety as a permanent state of apprehension during class sessions. Such anxiety
appears to vary during classes or other situations that require the use of the FL. The respondents in
this research seemed to be either unsure or unrelaxed when attending FL oral class. In addition they
said that during oral class they forgot things they knew, and would think of things that had nothing
to do with the class. Several reasons may have prompted this, such as: Self-perceived ability in
speaking English, Negative attitude, and previous experience at school. (Subasi, 2010) claims that
self-perceived ability in speaking English is one of the factors contributing to learners’ high level of
speaking anxiety. FL speaking activities involve speaking in front of other students; therefore, those
who compare their abilities with other students’ abilities will experience language anxiety. These
learners avoid taking part in speaking activities with those who can perform better. Of course their
evaluation against the other student’s performance is not based on real criteria, but it is attributed to
their negative self-perceptions of their abilities in speaking English. Moreover, those with a negative
attitude will tend to allow less input into their language acquisition device. Some learners in this
research admit that they studied English not because they liked it, but because of family persuasion
or to meet market needs. Other students claimed that they did not understand English inside the
classroom, which frustrated them, making them hate English.
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5. Conclusion

The results of the study show that the Jordanian EFL respondents tended to feel moderately anxious.
The duplication of factor analyses of FL speaking anxiety in the classroom could provide a clearer
picture since it contributes to the distinction of FL speaking anxiety from general FL classroom
anxiety. These findings highlight the reality of the particular FL speaking anxiety in the Jordanian
undergraduate context. Instructors and teachers of EFL should be aware of this and be sensitive to
students with speaking anxiety by being patient and considerate, and they should seek to implement
appropriate measures to help them.

In the literature, two models of anxiety are recognized, namely the interference retrieval model and
skill deficit model. This staging of anxiety has implications for the classroom environment.
Respondents in this research have shown several anxiety factors associated with the two models.
The two types of anxious learners are: 1) those with low ability in the target language and 2) those
with medium or high ability in the target language. Treatment for both types is not an easy issue.
Those with low ability in the target language have to enhance their abilities to cope with the target
language communication demands, while those with adequate ability to speak require more relaxed
and supportive methods to encourage them to speak better. However, both types of anxious learners
seem to perceive FL speaking activities as evaluation situations rather than as a chance to enhance
their oral production. They worry about inferring the wrong meaning or misunderstanding linguistic
structures for fear of embarrassment should they commit an error.

This research has identified the factors causing speaking anxiety to a particular group of EFL
learners in Jordan by examining the views of students, and some suggestions have been offered for
elevating such anxiety to facilitate language learning in a friendlier environment. It is expected that
further research investigating other aspects of the EFL teaching /learning situation in a more holistic
manner may provide clearer insights into the causes of this EFL speaking anxiety, and offer more
effective ways of managing students affected by such anxiety.

EFL instructors need to work at alleviating this speaking anxiety among their EFL students.
According to (Tsiplakides & Keramida, 2009) “Establishing a learning community and a supportive
classroom atmosphere, project work, and providing indirect, rather than direct correction” would
help anxious learners who fear negative evaluation in an FL context (p: 42). Teachers may arrange
group activities or act as a guide to help those who need more support. Many students prefer small
group interactions because they can ask for help from the others in the group and they can also
relate to others facing similar difficulties in understanding the target language. Thus, group work
might be a good idea especially for more challenging speaking activities or topics as those students
with a high level of proficiency may help others with lower levels of proficiency and thus reduce
their level of anxiety. Moreover, in small groups that tend to develop close relationships, chances of
being ridiculed and criticized are much reduced.

Language teachers and instructors should acknowledge the challenges faced by learners with low
levels of language ability. According to the findings of this research, two reasons cause students to
feel unprepared, namely their own low language proficiency and spontaneous questions directed at
them. Language instructors should recognize the importance of providing adequate time for
preparation ahead of any speaking activity. They need to provide information about the speaking
activity at hand, such as background information or a schema before speaking and giving feedback
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after the speaking activity. A clear introduction about the topic at hand that serves to activate the
students’ prior knowledge about the topic and stimulate their interest may contribute to better
understanding and easier processing. When students are allowed to express the challenges of a
speaking activity and to ask questions, they are better able to evaluate their understanding of the
topic at hand and to reduce their apprehension. Learners who have low language proficiency and
who panic at being asked spontaneous questions need more supportive techniques, and they can
benefit from instructions in language learning strategies.

To manage learners with low self-esteem or who have a fear of interaction instructors could use
relaxation techniques and be gentler, or show more sympathy. Language teachers should understand
that freshmen EFL learners need more empathy and privacy which could be provided if the number
of students involved in an activity is low. In general, such learners would benefit from working in
small groups as it would be less scary to make mistakes in a small group. Students with low self-
esteem would feel free to express themselves and interact with their peers.

As for learners with General speaking class anxiety may be due to a negative self-perception of
their ability in speaking English, or a negative attitude, or previous negative EFL experience in
school. Language instructors need to pay more intention to students’ prior language learning
experience in school. The cause of skills deficit anxiety is inadequate language skills, or poor
learning habits which are reflected at the output stage anxiety when the learner realizes his
inadequacy (Woodrow, 2006). Such learners avoid speaking in the class because of their self-
perceived low ability in the target language, and FL anxiety will be elevated when they compare
their language ability with those better than them. Constant positive feedback whenever possible
may be helpful in boosting these learners’ self-confidence to help them to develop fluency.

References

Ahmed, M., & Alansari, B. M. (2004). Gender differences in anxiety among undergraduates from
ten Arab countries. Social Behavior and Personality: an international journal, 32(7), 649-
655.

Cassady, J. C. (2010). Anxiety in schools: The causes, consequences, and solutions for academic
anxieties (Vol. 2): Peter Lang.

Chan, S. H., Abdullah, A. N., & Yusof, N. B. (2012). Investigating the construct of anxiety in
relation to speaking skills among ESL tertiary learners. 3L; Language, Linguistics and
Literature, The Southeast Asian Journal of English Language Studies., 18(3), 155-166.

Coakes, S. J., & Steed, L. G. (2003). Multiple response and multiple dichotomy analysis. SPSS:
analysis without anguish: Version 11.0 for Windows, 215-224.

Creswell., J. W. (2012). Educational research : planning, conducting, and evaluating quantitative
and qualitative research. 4th ed. USA: Pearson Education, Inc.

Cutrone, P. (2009). Overcoming Japanese EFL learners' fear of speaking. Language Studies
Working Papers, 1, 55-63.

75



ISSN: 2411-5681 WwWw.ijern.com

DeCoster, J. (2001). Transforming and Restructuring Data. Retrieved from [http://www.stat

help.com/notes.html]

Field, A. (2005). Exploring data. Discovering statistics using SPSS, 2, 63-106.

Hair, J., Black, W., Babin, B., & Anderson, R. (2010). Multivariate Data Analysis Seventh Edition
Prentice Hall.

Hair, J. F., Black, W. C., Babin, B. J., & Anderson, R. E. (2009). Multivariate Data Analysis.

Hair, J. F., Black, W. C., Babin, B. J., Anderson, R. E., & Tatham, R. L. (2006). Multivariate data
analysis (Vol. 6): Upper Saddle River, NJ: Pearson Prentice Hall.

Horwitz, E. (2001). Language anxiety and achievement. Annual review of applied linguistics, 21,
112-126.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The
modern language journal, 70(2), 125-132.

Kauser, S., & Tlaiss, H. (2011). The arab women manager: participation, barriers, and future
prospects. Journal of International Business and Economy, 12(1), 35-56.

Ledesma, R. D., & Valero-Mora, P. (2007). Determining the number of factors to retain in EFA: An
easy-to-use computer program for carrying out parallel analysis. Practical assessment,
research & evaluation, 12(2), 1-11.

Mahmoodzadeh, M. (2012). Investigating foreign language speaking anxiety within the EFL
learner's interlanguage system: The case of Iranian learners. Journal of Language Teaching
and Research, 3(3), 466-476.

Mak, B. (2011). An exploration of speaking-in-class anxiety with Chinese ESL learners. System,
39(2), 202-214.

Melouah, A. (2013). Foreign Language Anxiety in EFL Speaking Classrooms: A Case Study of
First-year LMD Students of English at Saad Dahlab University of Blida, Algeria. Arab
World English Journal, 4 (1).

Meyers, L. S., Gamst, G., & Guarino, A. J. (2006). Applied multivariate research: Design and
interpretation: Sage.

Muhaisen, M. S., & Al-Haq, F. A.-A. (2012). An Investigation of the Relationship between

Anxiety and Foreign Language Learning among 2nd Secondary Students in Second
Amman Directorate of Education. International Journal of Humanities and Social Science, 2

(6).

76



International Journal of Education and Research Vol. 4 No. 10 October 2016

Muhaisen., M. S., & Al-Hag., F. A.-A. (2012). An Investigation of the Relationship between
Anxiety and Foreign Language Learning among 2nd Secondary Students in Second
Amman Directorate of Education. International Journal of Humanities and Social Science,
2(6).

Nunnally, J. (1978). Psychometric methods: New York: McGraw-Hill.

Oztiirk, G., & Giirbiiz, N. (2013). The impact of gender on foreign language speaking anxiety and
motivation. Procedia-Social and Behavioral Sciences, 70, 654-665.

Pallant, J. (2007). SPSS survival manual: A step-by-step guide to data analysis using SPSS version
15. Nova lorgue: McGraw Hill.

Pallant, J., & Manual, S. S. (2001). A step by step guide to data analysis using SPSS: Open
University Press, McGraw-Hill Education, Philadelphia, USA.

Patton, M. Q. (1990). Qualitative evaluation and research methods: SAGE Publications, inc.

Sadeghi, K., Mohammadi, F., & Sedaghatghoftar, N. (2013). From EFL Classroom into the
Mainstream: A Socio-Cultural Investigation of Speaking Anxiety among Female EFL
Learners. International Journal of Society, Culture & Language, 1(2), 117-132.

Sekaran, U., & Bougie, R. (2003). Research methodology for business: New York: John Wiley &
Sons, Inc.

Spector, P. E., Van Katwyk, P. T., Brannick, M. T., & Chen, P. Y. (1997). When two factors don’t
reflect two constructs: How item characteristics can produce artifactual factors. Journal of
Management, 23(5), 659-677.

Subasi, G. (2010). What are the Main Sources of Turkish EFL Students’ Anxiety in Oral Practice?
Turkish Online Journal of Qualitative Inquiry, 1(2), 29-49.

Suleimenova, Z. (2013). Speaking anxiety in a foreign language classroom in Kazakhstan.
Procedia-Social and Behavioral Sciences, 93, 1860-1868.

Tabachnick, B. G., Fidell, L. S., & Osterlind, S. J. (2001). Using multivariate statistics.

Taéth, Z. (2006). First-year English majors’ perceptions of the effects of foreign language anxiety on
their oral performance. University of Pécs Roundtable 2006: Empirical Studies in English
Applied Linguistics, 25.

Tseng, S.-F. (2012). The factors cause language anxiety for ESL/EFL learners in learning speaking.
WHAMPOA-AN Interdisciplinary Journal, 63, 75-90.

77



ISSN: 2411-5681 WwWw.ijern.com

Tsiplakides, 1., & Keramida, A. (2009). Helping students overcome foreign language speaking
anxiety in the English classroom: Theoretical issues and practical recommendations.
International Education Studies, 2(4), 39.

Williams, B., Onsman, A., & Brown, T. (2010). Exploratory factor analysis: A five-step guide for
novices. Australasian Journal of Paramedicine, 8(3).

Woodrow, L. (2006). Anxiety and speaking English as a second language. RELC journal, 37(3),
308-328.

Worthington, R. L., & Whittaker, T. A. (2006). Scale development research a content analysis and
recommendations for best practices. The Counseling Psychologist, 34(6), 806-838.

Wu, K.-h. (2010). The relationship between language learners' anxiety and learning strategy in the
CLT classrooms. International Education Studies, 3(1), 174.

Yahya, M. (2013). Measuring speaking anxiety among speech communication course students at the
Arab American University of Jenin (AAUJ). European Social Sciences Research Journal,
1(3), 229-248.

Zhiping, D., & Paramasivam, S. (2013). Anxiety of speaking English in class among international
students in a Malaysian university. International Journal of Education and Research, 1(11),
1-16.

Zikmund, W., Babin, B., Carr, J., & Griffin, M. (2012). Business research methods: Cengage
Learning. H4 B.

Zikmund, W. G., Babin, B. J., Carr, J. C., & Griffin, M. (2009). Business research methods.

Zikmund, W. G., Babin, B. J., Carr, J. C., Griffin, M., Greber, S., Fuller-Jacobsen, B., . . . Schultz,
G. (2010). Business Research Methods.

78



International Journal of Education and Research Vol. 4 No. 10 October 2016

Appendix

UNIVERSITI KEBANGSAAN MALAYSIA (UKM)

FACULTY OF SOCIAL SCIENCE AND HUMANITIES
SCHOOL OF LANGUAGE STUDIES AND LINGUISTICS

RESEARCH TITLE

Speaking Anxiety among English as a Foreign Language Learners in Jordan:
Qualitative Research.

OBJECTIVES OF STUDY

1. What are the factors that contribute to EFL speaking anxiety?
2. How do male and female students differ in terms of EFL speaking anxiety factors?

58 LAY e &) Al aad 6 LS ol i e ol Adlik 0S5 Y 5 B ol el el (st oLl (s 3 3o
e g5 G jaiae gy Gl s deay 31 g€l Al ) JLeSEaY il ja (add diag ApalS) (al e ol aodiunn Gl e o) LS 3y ju
o1 Gl Jale e i) (e SRl GO Bac b Alglaas A a o ol Jal 3 Biokaall &y Sl ) 4800 aladind (pe U (s ol Al
e e V) 13 (Jm) Gula) palell Sf (Jmdl la ) el 52l Calalls 6 e Jindl Jaant gin (e OSAT (i G lai¥) Aall alasiod

Al Jaday e 20 55 (60 D (e Lanens ALYy Gl Ll e Y1 Gl

Dear participant please read the questions carefully and choose your answers as accurate as possible based upon your
experience in English course. Your answers will be anonymous and will be used for pedagogical purposes as a
requirement of my Ph.D. thesis. The current research is meant to investigate the anxiety factors experienced by
undergraduate learners when speaking English as a FL. The findings will allow suggestions for effective learning
methods to lessen level of anxiety in order to promote EFL learners’ speaking performance. Please answer all questions
honestly and without references to any sources. Stay blessed. Thank you in advance.

e Jafar Mohammad Najib Batiha

e School of Language Studies and Linguistics, Universiti Kebangsaan Malaysia (The National University of
Malaysia)

PART A: BACKGROUND QUESTIONS: 4ule i J5¥) ¢ jadl

1) Gender o=iall: g Male _S3 0 Female &
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PART B: FOREIGN LANGUAGE CLASSROOM ANXIETY SCALE.

Aiay) ARl aladicd de 3 lae Gubly Gald Gl AU ¢ 5ad)

English class
A mdasd (50 A eV AL Gaadl ) e caa iy Ladie e il 2l

80

Item 3kl 1.Strongly | 2.Agree | 3.Neither Agree 4, 5.
Agree nor Disagree Disagree Strongly
455‘33 Disagree
a4 gl KC{LPREV-S Gy | iy
(X% (X%
I never feel quite sure of myself when | am speaking in the oral class SA A N D SD
A Ay AL a8 a1 Laxie i (ya Lalad 1ST La gy ST o
| often feel like not going to the oral class SA A N D SD
A, Ayl UL Bolaal) 3 paladd Qladll e ) axey ey g2l
I tremble when | know that | am going to be called on in the oral SA A N D SD
class
A Aallh Adlaall s palae (B Shus el O ple) Ladie (awa Caad
EERNES
It frightens me when | don’t understand what the teacher is saying in SA A N D SD
the oral class
A AlL &l s pualae Jala ALY A gy e agdl Y 3 iy Lea
45y
It wouldn’t bother me at all to take more English oral classes per SA A N D SD
week
A A pladVl AL Dalad) &l palae (e 2l (e Y
During the English class, I find myself thinking about things that SA A N D SD
have nothing to do with the course
A A Al gl palaall Ao Lol Gl eladl S8 Ul i 2a)
I don’t feel pressure to prepare very well to my oral presentation SA A N D SD
A, Al g @il (m pall T Gead s Tl larall o) dleatWl 28 Y
45y
I am usually at ease during the oral class SA A N D SD
A Al ARDL Aala)l Gl jalae YA Clac V) (sals ) S) Lsale
| start to panic when | have to speak without preparation in my SA A N D SD
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10.

It embarrasses me to volunteer answers in my oral class
A Al AL o) @ jualas e sha Yl ga cand O i yadas

SA

A N D

SD

11.

In the oral class | can get so nervous | forget things | know
A AulaiV) dall) s jealae DA Leb e e Ldl il Ladie i gilly e

SA

SD

12.

It would not be nervous speaking English with native speakers
A AV AR ¢ fast Gl Y ae sl Ladie jigilly ped) Y

SA

SD

13.

I don’t worry about making mistakes in the oral class
A AalaiV) Zall Aaladl) 5 jualae 8 Ul Uadl 3 silsy Y

SA

SD

14.

| feel confident when | speak in the oral class
A A alaV) ARl Aalaal) 5 pualae 8 Caans) Lesie 48y

SA

SD

15.

I am afraid my English teacher is ready to correct every mistake I
make while speaking
A Padad et o) manalh o siie palaal o) S jeal CasAlL el
4 ydany) ARl dalaall

SA

SD

16.

I can feel my heart pounding when | am going to be called on in the
oral class
A swalaa 8 U G sSau el ) ple) Ladie 5oy (383 (6 e
A Halay) ARG Aalaad)

SA

SD

17.

I always feel that the other students speak the English language
better than | do
A e dumdl 4 alaiY AR ) hasty 0 AV Al o Laga et

SA

SD

18.

| feel very self-conscious about speaking English in front of other
students
A (e damdl A W) Al () gl o AN Akl o) el el

SA

SD

19.

I am afraid the other students will laugh at me when | speak English
A Al A LS Laxie i (AN GOl dlacay ) Galal)

SA

SD

20.

I get nervous and confused when | am speaking English in my oral
class
A AV ARl 5 pualae i) Lavie iyl 5 gl e

SA

SD

21.

| feel more tense and nervous in the oral class than in my other
classes
A sale o) e I A 3alaiV) AL oladl) 5 pualaa b daaiall g Ll pa i
sA

SA
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22. When I am on my way to the oral class, | feel very sure and relaxed SA N D SD
A AV ARl 6 jualadd &yl G sS) Ladie L3 Y1 5 A e
b.

23. | feel nervous in the oral class when the English teacher asks me SA N D SD

questions and I must reply in the oral class
A Lo Y o cn i Ll jualaall Jly Laxie jigilly el

82



